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Motivation, Silence, and Emotions of Low-Proficiency

English Learners in Japan

Introduction

Low-proficiency Japanese learners of English
tend to be unmotivated, anxious, and silent (Tsuchiya,
2006). In output-driven assessments such as
discussion tests (DT), low-proficiency students tend
to perform poorly, creating a cycle in which their
motivation further decreases, their anxiety increases,
and their silence becomes more prevalent. To help
these learners, techniques such as scaffolding (Doiron,
2021; McLaughlin, 2015) have been proposed, and
factors such as the students’ majors have been studied
(e.g. Hill et al., 2019). Despite extensive research, the
cycle continues. Gaps in the literature such as
context-specific differences between English majors
(EM) and non-English majors (NEM), emotions other
than anxiety, and the role of silence need to be
explored. Thus this study investigates the motivation,
silence, and emotions of low-proficiency EM and
NEM. This study addresses these research questions:
(1) Do the students’ motivation, silence, and emotions
change over time? and (2) Is there a significant
difference between low-proficiency EM and NEM?
Hill et al.’s (2019) research into the motivational
factors of STEM students and technical college
students provided the framework for this study. Their
research encompassed a wide range of students from
a two-year technical college and first to sixth year
undergraduate students. Their findings indicate that
the STEM undergraduate students were largely more
motivated than their technical college counterparts,
particularly in the following areas: Ideal L2 Self,
Interest in English-speaking cultures, Classroom
atmosphere, Speaking Anxiety, and Perceived
Speaking Competence. This study looks to adapt
their approach to highlight a change in motivation
over time between two smaller groups: EM and
NEM.
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Research Context

Despite eight years of formal English education,
Japanese students often struggle with speaking and
listening. This is largely due to a focus on grammar-
translation methods in secondary education and the
pressures of university entrance exams which
prioritise memorization over communicative
competence (Mitchell, 2017). Taguchi (2009) found
that in Japanese high school classrooms, speaking
practice amounted to less than 15% of class time.
Classroom dynamics, such as large class sizes and
passive learning styles, further impede the
development of speaking skills (Johnson, 2012). This
study primarily examines the development of English
discussion proficiency among first-year university
students at a private university in Japan. Two groups
of students were examined, EM (English
Communication and English Liberal Arts Majors)
and NEM (Business, Engineering, and Economics
majors). EM receive approximately 900 minutes of
English tuition per week; NEM receive 200 minutes
of English instruction. The only course these two
groups share is the English for Communication (EFC)
course, a 200 minute per week course, which is tiered
on difficulty regarding the textbook level and
instruction approach. The distribution of each tier is
determined by the student's TOEIC scores. The EM
take the TOEIC L&R test, with approximate scores
ranging between 200 - 500 (CEFR A2 - Bl). NEM
take the TOEIC Bridge L&R test, scoring between 20
- 80 (CEFR Al - A2). Whilst there is some overlap
between the proficiency bands of the groups, the EM
generally outperform the NEM. The distinctions
between the EM and NEM EFC courses include: (1)
NEM are provided with a scaffolded discussion
technique which culminated in discussion presentation
tests (DPT) to achieve discussion proficiency by the
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end of the first semester, following a Presentation -
Presentation - Discussion (PPD) route of evaluation,
whilst the EM complete four discussion tests (DT) by
the end of the semester. (2) NEM class sizes average
28 students, whereas EM classes average 22 students.

The PPD was decided upon after student needs
analysis and instructor interviews highlighted the
following issues. Firstly, with lower language
proficiency and confidence, students appear less
motivated and less likely to engage with content
(Nishida, 2013). Furthermore, the DT would likely be
the students' first time being evaluated on their
speaking ability, leading to learner anxiety, as even
EM have indicated similar negative emotions towards
this unfamiliar evaluation method (Masutani, 2021).
Lastly, instructors identified several weak areas of the
NEM: poor question creation skills, limited shared
vocabulary, difficulties holding a conversation for
extended periods, and larger class sizes (Hardy,
2024). Some practical approaches were then proposed
to reduce these issues. Firstly, a reduction in difficulty
to level-appropriate content and evaluation with the
aim to increase motivation among students through
achievable goals (Dornyei, 2009; Johnson et al., 2014).
Secondly, a clear structure of learner progression
with gradual difficulty increase (Pae, 2007) and
scaffolded discussion activities utilising a basic
structure to reduce silence (Jang et al., 2010). Thirdly,
the delay of the DT to allow students to establish a
rapport with one another and reduce anxiety,
improving future interactions (Jost, 2018).

Literature Review

The following sections in this literature review
highlight recent research on motivation, silence, and
emotions, and their interconnections.

Motivation

Understanding motivation is crucial for language
learning, as it can significantly influence student
engagement and language proficiency. Much of the
current work on L2 motivation has consolidated on
Dornyei’s (2009) L2 Motivation Self System (MSS). The
L2MSS consists of three interactive components: (1)
The concept of an “ideal L2 self” represents what the
learners hope to achieve in their language
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development. In contrast, (2) the “ought-to L2 self”
represents others’ (teachers’, peers’, parents’)
expectations for the learners, as perceived by the
learners, often leading to external pressure (Ddrnyei
& Ushioda, 2009). The last component, (3) “L2
learning experience,” refers to the learners’
perceptions of their learning context, teacher,
instruction, peers, etc.

Recent research indicates the Japanese context to
be in a state of motivational crisis (DOornyei &
Ushioda, 2011; Ushioda, 2013) to the extent that it has
become a common trope for some students to
comment on English as “%#&&5E " (English is
impossible). Hill et al. (2019) note the most
susceptible to a decline in motivation are Japanese
learners of science, technology, engineering, and
mathematics (STEM), who appear the least able to
retain English learning motivation during their
secondary and tertiary schooling (Apple et al. 2013).
Therefore, there is a need to understand the factors
affecting STEM students' motivation and
demotivation in the Japanese context.

Silence

Silence in the EFL setting is a complex and
multifaceted phenomenon, indicative of social and
cultural factors that can aid or hinder language
acquisition (Harumi, 2011). A view of silence as
problematic and a niche topic is shared by many
instructors, as different contexts can have varying
expectations or perceptions of silence in the
classroom (King & Harumi, 2020; Lehtonen &
Sajavaara, 1985; Nakane, 2012; Spencer-Oatey &
Franklin, 2009; Tannen, 1985). In the Japanese
context, a study conducted by Yamada (1997)
highlighted the contrast in tolerances of silence
between Japan and America in business settings, with
the average time a silence was broken being 5 seconds
and 1 second respectively. The mismatch in
expectations and turn-taking practices can lead to
misunderstandings or negative stereotypes in
contexts such as the EFL classroom. Studies by
Turner and Hiraga (2003) in the UK and Nakane
(2007) in Australia showed that Japanese students’
silence was perceived by instructors as a lack of
willingness to engage and a withdrawal from
interaction. Teachers’ and students’ differing views of
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silence can lead to frustration in the EFL classroom
(Fushino, 2010). Whilst some may interpret silence as
a space for critical reflection and absorption of
content, others acknowledge that non-participatory
silence by language learners has the potential to
impede L2 development by limiting target language
interaction and output.

Silence can also facilitate communication. The
silent moments in class can be regarded as a time for
reflection, preparation, and internal language
development (Bao, 2013; Dulay et al., 1982; Krashen,
1982). Instead of the negative silence/positive talk
dichotomy, some researchers have proposed viewing
silence as a continuum from being unwilling and
silent to willing and breaking silence (Peng, 2020).
Thus silent students may not necessarily be unable or
unwilling to communicate. In most Eastern cultures,
students are silent because they want to show respect
to the teacher and to maintain harmony in the
classroom (Karas & Faez, 2020). In Japan, silence is
considered a virtue with action taking precedence
over words (Bao, 2013). Although the silence of
Japanese students has caused frustration among
teachers (Smith & King, 2018), some researchers have
called for a reinterpretation of silence and its
integration into the communicative classroom. As
Bao (2013) said, “Silence in English language
learning [...] is not simply a matter of quietness in a
specific context but is infused with the Japanese
public’s attitude towards English, restricted
experience with English and adaptation to the
examination-based educational system” (p. 71). A
combination of extralinguistic factors, not just a lack
of communicative competence, may explain the
silence of Japanese students in a discussion setting.

Emotions

Emotions are “distinct pattern[s] of neural (brain)
activity [which consist of]| feelings, bodily responses,
a sense of purpose, and expressive behaviours”
(Reeve, 2018, p. 288). Understanding emotions is
crucial in second language acquisition research.
Dewaele (2015) claims that both positive and negative
emotions are “the driving force behind FL learning”
(p. 14).

In the Japanese context, most researchers seem
to interchange the term attitudes with emotions.
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Examples of these attitude studies include students’
attitudes toward speaking situations (Iwamoto, 2009),
the communicative language teaching approach
(Iwamoto, 2017), and the English language (Igawa,
2015; Ishikawa, 2016; Reesor, 2003; Samuell, 2021). In
Wilkins's (2019) research on students’ emotions
during discussion tests, he found that students
experienced nervousness, frustration, enjoyment, and
satisfaction, but similar to other studies, he used the
term attitudes. Though seemingly scarce, studies
which explicitly use the term emotions exist. Using
Japanese remedial students’ drawings, Suzuki (2017)
studied students’ emotional baggage, or the negative
thoughts associated with English learning. Saito et al.
(2018) conducted a study of high school students’
emotions, motivation, and English language
experience and found that more frequent use of
English with positive emotions can directly impact
acquisition. In a study of adult Japanese learners
taking a 10-week TOEIC course, Nakamura (2018)
found that enjoyment was experienced by
intermediate/advanced and beginner students, while
joy, happiness, and disappointment were only
mentioned by the low-proficiency group.

The Interconnection of Motivation, Silence, and
Emotions

Motivated learners are generally more willing to
engage in class activities; however, in Japan, students
may be motivated to learn but remain silent due to
factors such as fear of making mistakes, cultural
norms that stress humility, or a lack of confidence
(Harumi, 2011; King, 2013). These barriers can
prevent students from active participation despite
underlying motivation. Therefore, student emotions
must also be taken into account when attempting to
understand student silence. Negative emotions such
as anxiety, fear, or embarrassment are common in
EFL settings and can lead to increased silences,
inhibiting their language learning opportunities
(Gregersen & Horwitz, 2002). In contrast, positive
emotions like enjoyment and interest can serve to
reduce silence, as they foster a more engaged and
participatory environment. When these emotions are
present, they increase student motivation. These
positive emotions can boost intrinsic motivation,
making the learning process more rewarding,
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developing a strong Ideal L2 Self where language
acquisition becomes engaging rather than a chore
(Dornyeti, 2009). Together, these factors illustrate how
emotions and motivational factors are deeply
interconnected, influencing student’s willingness to
engage in the EFL classroom and reduce silence.

Methodology

This study uses a convergent mixed methods
design (Cresswell & Cresswell, 2018). The following
section provides information on the participants,
procedures, instruments, and materials used.

Participants

The participants consisted of 249 first-year
university students, including 104 EM and 149 NEM.
They were selected through purposive sampling to
understand the differences between the two groups.

Instrumentation

A number of instruments were utilised in this
study. Hill et al.’s (2019) motivation questionnaire was
used. This questionnaire consists of 45 Likert-type
items, measuring nine motivational, psychological,
and social factors. The initial administration of the
questionnaire conducted at the beginning of the
semester had a total of 158 responses (58 EM and 100

NEM). The second questionnaire conducted at the
end of the semester received 143 total responses (55
EM and 88 NEM). To understand the students’
silence, recordings of their DT were collected, and
Audacity’s Label Sounds function was used to isolate
and count the silences. 63 DT recordings were
collected, with 19 from NEM and 44 from EM.
Finally, data on students’ emotions were collected
using the Achievement Emotions Questionnaire -
Japanese Version (AEQ-J) by Ikeda (2015). The
questionnaire is a 27-item Likert scale which
measures achievement emotions. This survey
received a total of 111 responses (50 EM and 61
NEM).

Procedure

Data collection spanned 14 weeks of the first
semester, following the evaluation schedule (Figure
1). The Motivation Questionnaire was administered
at the start (weeks 2-4) and end of the semester
(weeks 12-14) and the Emotions Survey after each
DPT or DT, whilst silence was only analysed from
DT recordings (Figure 2).

The Motivation Questionnaire was distributed
via email to teachers who taught the first year EFC
course and was conducted after class within the time
frame. Participants were provided with a detailed
bilingual explanation of the study, and were made

First Semester Evaluation Timeline

PDT1

Non-English
Majors

English

DT2

PDT2 DT1

DT3

Figure 1 Timeline of Evaluation: Discussion Presentation Test (DPT) and Discussion Test (DT)

First Semester Evaluation & Survey Timeline

Non-English
Majors

Figure 2 Timeline of Evaluation and Survey Distribution
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Non-English
Eng”Sh ot W

Motivation

Non-English

<-Start of Semester End of Semester->

Figure 3 Timeline of Data Collection and Analysis

aware of the option to remove themselves from the
study at any time. The questions were provided in
both English and Japanese, with most students
completing it within 10 minutes. Participants who
completed the questionnaires were then sorted
according to their majors.

The Emotions Survey was only conducted in five
classes (2 EM, 3 NEM). The surveys were distributed
after each evaluation. Students were given a week to
complete the survey, otherwise the data was removed.
The survey questions remained unchanged
throughout and students were informed of the study
at the beginning of the semester and that their
participation was optional.

The DT recordings required prior institutional
approval. Similar to the emotions survey, the same
five classes were chosen to be recorded. Students
were informed that their discussions could be
recorded and analysed with the purpose of identifying
weaknesses and implementing new techniques to
improve discussion quality. The discussions took
place in an empty classroom with each group (3-4
students) and the instructor. Once the recordings
were collected the data was stored on a local drive to
be analysed.

After collection, data was analysed quantitatively
and qualitatively (Figure 3). Motivation data were
tabulated on Google Sheets, and the mean, standard
deviation, and percentage differences were calculated.
An independent t-test was conducted to determine if
there were significant changes in the students’

=

62

Emotions

Post-semester

motivation levels at the beginning and the end of the
semester. Regarding silence, the recordings were
analysed through Audacity, with the silences isolated
and counted using the Label Sounds function.
Students were prompted to give their reasons for their
silences in a questionnaire, and their responses were
analysed through a codes-to-theory system (Saldana,
2013). Data was then exported to Google Sheets and
further labelled according to their level of tolerability.
Silences that were between 1.00 and 1.49 seconds
were labelled “tolerable.” Silences that were 1.50 to
4.99 seconds long were labelled “intolerable.” Silences
that were 5.00 seconds or longer were considered
“awkward.” Similar to motivation, the mean, standard
deviation, and percentage differences were calculated
for the emotions data. An independent t-test was also
conducted to determine if there were significant
changes in the students’ positive and negative
emotions, and if there was a significant difference
between the EM and NEM.

Materials

A number of materials were also used to
implement the research. These included the
discussion presentation materials (Appendix A) and
the DT rubrics (Appendix B). The discussion
presentation materials included handouts and slides
which were used in the DPT of the NEM. DPT1 and
DPT2 were conducted before DT1. Prior to DPT1 and
DPT2, students wrote scripts in pairs or groups. They
then made slides using the model, practised the
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scripts, and received feedback from their teacher and
their classmates. Finally, the students performed their
DPT. A common rubric for the DPT was made
available to the teachers, but this was modified by the
teachers according to their classes. The DT rubrics,
in contrast, measured how many times the students
performed discussion skills. The conversation skills
measured included giving opinions, reasons, and
examples; asking follow-up questions; giving
reactions; checking for understanding; and agreeing
or disagreeing (Appendix C). Although there was a
common template followed by the teachers, the rubric
was modified by the teachers, depending on which
skills were covered in class.

Results

This section shows the results of analysing data
on motivation, silence, and emotions. The sections
include results of descriptive and inferential statistics

and qualitative data coding.

Motivation

The results of the Motivation questionnaires have
been subdivided into the following sections: NEM,
EM, and Results Comparison.

Non-English Majors Motivation Results. An
independent-samples t-test was run to determine
whether the students’ motivation changed over time
and in which areas. There were multiple significant
differences in motivation among NEM students
during the first semester. The most notable
differences were within the IS (Ideal L2 Self), OS
(Ought-to Self), and SC (Perceived Speaking
Competence) categorizations of motivation. The
results were particularly interesting as the NEM
students only took one English course twice a week,
suggesting that the NEM-tailored EFC course was a
positive factor.

The most significant increases in motivation

Table 1 Statistical Data of First and Second Motivation Questionnaire (Non-English Major)

.. M M stdev  stdev Diff % Diff. p
Item  Description (Is) (nd) (s (2nd) _ value
CA (Classroom Atmosphere)

CAl RFDOREFHOIIZFEDF AN & T, Ilike the 4.7 4.99 1.29 1.24 0.29 5.96% .122
atmosphere of my university English classes.

CA2 RFOEFDIZFEIZT VO LEEL A7, [always look 448 4.83 1.35 1.25 035 747%  .070
forward to university English classes.

CA3 RFOHEFHOZHETIZ, 7 ITAA—DPLIFETHETONE  4.59 4.83 1.30 1.29 0.24 5.05% .211
LV I enjoy speaking in English with my classmates
in university English classes.

CA4 RFDIFFOIFETHFEM) ZEMPATHNET [ 4.35 4.74 1.30 1.23 039 849%  .039
feel encouraged to use English in my university
English classes.

CA5 RFEDIFEDZIETIIZ FTAA—PEMRELRPS>TVET,  4.98 5.17 1.20 1.18 019 3.79%  .271
I get along with classmates in my university English
classes.

IS (Ideal L2 Self)

IS1 IR D72 EIZHEFHEZE-T W EHS G55, T 361 4.17 1.47 1.37 0.56  14.45%  .007
imagine myself using English for the things I want to
do in the future.

IS2 FROFv) T TRFELMLES>TVLHGEMGFL TS, T 345 4.06 1.51 1.37 0.61 16.18%  .004
imagine myself using English in my future career.

1S3 FAF &<, EFHEEFHETHAG 2B T 5, T often imagine  3.40 3.92 1.54 1.37 0.52 14.20% .016
myself as someone who speaks English.

IS4 1§k, HODPEFEHRMIME) ZL2BBELTVE, [ 357 4.13 1.55 1.42 0.56 14.46%  .011
imagine myself using English effectively in the future.

IS5 HIDEBEMZKANEFEBETHLTCWLHG 2B TS, 349 3.99 145 1.47 0.50 13.33% .021

I imagine myself speaking English with international
friends.
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IC (Interest in English-speaking cultures)

IC1 3EFETFI <z 2004 & T, Ilike watching  2.98 348 1.54 1.54 0.50 15.56% .027
dramas in English.

IC2  FEFETEHEBENELDOAUFEZ T, 1 like listening to music ~ 4.59 4.74 1.37 1.36 015 3.12% 468
in English.
IC3  BEFEO/NHANFE T, 1like English language fiction.  2.44 2.82 1.35 1.63 0.38 14.31% .091

IC4 FAFHEFED T =7 %4 FHUF & T9, 1 like English  2.68 3.03 1.34 1.60 0.35 1241%  .106
language web sites.

IC5 i/ v 742 a3y dhf & T3, Ilike English  3.08 3.38 1.57 1.69 0.30  9.27% 213
language non-fiction.

IF (International friendship orientation)

IF1  SEEEEORANZ RO 72w SEFEEOREERROIT 720w T 4.03 4.39 1.39 1.30 0.36  8.57%  .068
want to find friends from English-speaking countries.

[F2 WAHWALZEONEIEGETEH L7z, I want to speak  4.08 4.36 1.44 1.39 0.28 6.55%  .184
English with people from different countries.

IF3  3EEE B o EIZ17 5 TH 72\ [ want to visit English-  4.50 4.76 1.51 1.34 0.26  5.59%  .217
speaking countries.

IF4  WFEBETHR—AL AT A % L7\, [ want to do a home 3.44 3.59 1.48 1.59 015 4.16% 518
stay in an English-speaking country.

IF5 3% & M 12 f & 72 v 1 want to live in an English- 3.22 3,57 1.57 175 035  1044%  .149
speaking country.

IF6 HARTHEFEZFHIIHEANEREICRY 72 Twant to 4.08 4.37 1.47 1.42 029 6.81% 175
make friends with English-speaking foreigners in
Japan.

OS (Ought-to L2 Self)

OS1  FAZHZOWIZE I TR T57-DICHEFEL ESRET 4.00 4.31 1.52 1.34 0.31 747% 139
3% I should learn English to succeed in my study
field.

0S2  FAIK, HFEEMZ L)L 08N 5, Ineedto  4.25 4.64 1.40 1.29 0.39 8.85%  .047
be able to use English in the future.

0S3 MDET A4, BAWFHLFARNEEEEZI TS, 415 4.53 1.37 1.24 038 873%  .048
People that I respect think I should learn English.

0S4 WIS HFEZ PRI L2 MFFLTW5, My parents  3.75 4.39 1.46 1.30 0.64 15.74% .002
expect me to learn English.

0S5 #HAWEBTA720I12, EFETOII2=Fr—Yar 430 4.61 1.34 1.18 031  6.94%  .096
RE A A ICHBNCT& % X912, I should learn how to
communicate in English so that I can contribute to
society.

0S6 HEFFEORMTVWRHEINSL/=0IZ, EiEZFRNEE, T 4.56 4.53 1.27 1.30  -0.03 -0.69% .869
should learn English to get good scores on English
exams.

OS7 AT HOIFRFEEZFIX LRI NUE R 5%\ [ should  4.55 4.61 1.22 1.16 0.06  1.29% 735
learn English in order to graduate.

SV (Perceived social value of English)

SVI HOMIMOAAF, HEHELZFRIEIIELIHLEE 4.04 4.52 1.39 1.26 048 11.15%  .015
A TWb, People in my hometown think that learning
English is worthwhile.

SV2 HAROMEIZEFELZERGHEL R ST T 5, 477 4.60 1.20 1.19 -0.17  -3.68%  .327
Companies in Japan value workers who learn English.

SV3 HOEDOAAF, HEFEEZFERIEIIRNWIEZEEZEZTY 481 4.82 1.21 1.17 0.01 0.13%  .972
%, People in my country think that it is a good thing
to learn English.

SVA A OFMOHEBEERL P RIEHFELZEEZT 478 485 121 120 007 147%  .690
%, My faculty teachers think it's important to learn
English.

SV5 WiBlIRFE A EE L BEFIZEZE LT WD, My parents  4.26 4.60 1.35 1.23 034 763%  .076
consider English an important school subject.
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SC (Perceived speaking competence)

SCl JIAA=RNEDARTT—7 T, FFETHLHANMATES,  4.20 4.52 1.21 1.23 032 7.28%  .077
I can introduce myself in English during pair work
with a classmate.

SC2 7 IFAA=PEDRTI—2 T, HAEDIHHIOWTHGE  3.64 4.20 1.37 1.29 0.56 14.18%  .005
TEE9Z LA TE %, [ can talk about my activities in
English during pair work with a classmate.

SC3 FAEZ FARXA—LDBVARDOE TEFEDAY—F %255 3.23 3.95 1.46 1.48 072 20.16% .001
ZEMTE%, I can give an English speech to a small
group of my classmates.

SC4 FAIZ FADHIT, FN—TO—HELTHREOTLEY  3.32 4.21 141 1.55 0.89 23.57% <.001
T—2are$hIEHMTEET, 1 can give an English
presentation as part of a group in front of my class.

SC5 7 FADHI THRFAETHAARE—FHTE S, 1 can give an 2.71 3.77 1.34 1.64 1.06  32.72% <.001
individual speech in English in front of my class.

PS (Probable Future L2 Self)

PS1 HIOBALF ¥ T THELEEZM)ZLEZHEL TS, [ 3.85 4.15 1.40 1.27 030 749% 127
expect to use English in my chosen career.

PS2 #AENITRoTH, EHHEOMIMKIIHITLOHD 7, When  3.84 4.08 1.53 1.35 0.24 6.07%  .255
I begin my career, I will continue to study English.

PS3 #HERELLL, EFFBEOEAZFHNEOH) 72, 3.70 4.08 1.51 1.52 0.38  9.78%  .089
After I'm done with school, I will visit English-
speaking countries.

PS4 FREKELL, WEEREITRENTE D, After 'm 3.31 3.79 1.53 1.49 048 13.60% .030
done with school, I will have friends with whom I
speak English.

PS5 RO F ¥ )7 TR, EFHEOREEZTLLENH B, In 3.55 3.93 1.48 1.40 0.38  10.19% .072
my career, [ will need to take English exams.

SA (Speaking Anxiety)

SAl ¥FEZFETELEXICHMEZZ VLR T, I'm worried  4.59 4.76 1.37 1.34 017  3.61%  .397
about making mistakes while speaking English.

SA2 HGOERZEFETERLRWERIET S, 1 feel nervous  4.22 4.40 1.54 1.50 018 4.23% 414
when I can't express my opinion in English.

SA3 WEFHETEETEEDLNLE DA M vAT, I'm afraid that  3.42 3.71 1.66 1.74 0.29 821% .244
others will laugh if I speak English.

SA4 FEFETHEETEEDLNLDOHMiVATZ, T'm afraid that  3.47 3.53 1.68 1.78 0.06 1.68%  .818
others will laugh if I speak English.

SA5 NV —7 CHEELZFETIHFENM TS E, LEAFFEF 418 4.09 1.57 1.61 -0.09 -213%  .706
F320%IEL %, I can feel my heart pounding when
it's my turn to speak English in a group.

SA6 FEFEAFE SR NE RO nwE ZIXBIET 5, 1 feel tense  4.37 4.23 145 1.63 -0.14  -3.26%  .538

when I have to speak English.

were found in the students’ SC (Perceived Speaking
Confidence), with four of the five items highlighted
as statistically significant, exemplified in SC2 (z (185)
= -2.842, p = .005), and SC3 (¢ (185) = -3.369, p =
<.001). These increases were potentially due to the
decisions taken to allocate time to allow for students
to practise their DPT with multiple groups before the
final evaluation. Further confidence increases were
found in SC4 (¢ (185) =-4.093, p = <.001) and SC5
(t (165) = -4.801, p = <.001), which increased by
23.57% and 32.72% respectively, indicating the DPT
increased student confidence as it placed them in
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front of the class, presenting familiar information.
There were also notable differences found in the
students’ IS (Ideal L2 Self). Significant increases
were found in IS1 (z (185) = -2.697, p = .008) and
IS2 (¢ (185) = -2.863, p = .005). The latter received the
highest increase at 16.18%, suggesting that students'
exposure to university life has led them to think more
about their future employment prospects and has
lessened their aversion to English use in their future.
This is further compounded with IS3 (¢ (185) = -2.421,
p =.016), 1S4 (¢ (185) = -2.543, p = .012), and IS5 (r=
(185) = -2.336, p = .021). The reduction in prior
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anxieties toward English was perhaps aided by level-
appropriate content and achievable goals (Dornyei,
2009), altering the way students perceived English
(English is impossible, becoming English is possible).

The students’ OS (Ought-to L2 Self) also saw
some significant increases, with students registering
greater external pressures to learn English,
exemplified in OS2 (¢ (185) = -1.990, p = .048),
OS3 (¢ (185) = -1.975, p = .050), and OS4 (¢ (185) =
-3.153, p = .002). The latter item held the largest
increase (15.74%) within this category. It is unclear
why the students became more aware of their parents’
expectations, but one may assume as the students are
becoming more mature and realising the education
they are receiving isn't free, they perhaps feel greater
onus to respect their parents’ wishes for them.

Other notable changes in motivation were
identified among the motivational factors of
Classroom Atmosphere (CA), Probable future L2-self
(PS), Interest in English-speaking Cultures (IC), and
Perceived Social Value of English (SV). The students
noted a positive change in CA4 (¢ (185) = -2.074, p =
.039), showing that students increasingly valued
language interactions in class, perhaps due to the

repetition of pair/group speaking activities (Appendix
A). Furthermore, motivation to use English outside
the classroom was found in PS4 (¢ (185) = -2.183, p =
.030), potentially due to students’ newfound exposure
to the benefits of an international university and
partaking in extracurricular activities to make friends
who also valued English. Additionally, IC1 (¢ = (185)
=-2.229, p = .027) can be explained through globalisation
as students become more exposed to foreign dramas
and become more motivated to watch these without
Japanese subtitles. Also potentially because of
globalisation, shown in SV1, (¢ (185) = -2.446, p =
.015), there is more pressure from people around
them, such as those in their hometowns, hence an
increased perception of the value of English.

English Majors Motivation Results. Limited
significant changes of motivation were found among
EM, suggesting they were at a motivational peak
(Yamashita et al., 2022) prior to entering university,
or that they did not encounter additional motivational
stimulation over the course of the semester. The
designated lesson material for EM EFC did not
appear to positively or negatively affect their
motivation.

Table 2 Statistical Data of First and Second Motivation Questionnaire (English Major)

. M M stdev  stdev Diff % Diff. p
ftem  Variable (Is) (@nd) (s)  (2nd) - value
CA (Classroom Atmosphere)

CAl RO OIZHEDF MR DU & T 9o 1 like the  5.03 5.07 1.20 1.12 0.04 0.79% 917
atmosphere of my university English classes.

CA2 RFOEFZOEFEITVOLEEL 27 Talways look  4.74 4.69 1.29 .20 -0.05 -1.06%  .898
forward to university English classes.

CA3 KREFEOHFEDZFETIL, 7 TARA—DEIFETHHETONE 475 4.62 141 1.30 -0.13 -2.77% 743
L\, I enjoy speaking in English with my classmates
in university English classes.

CA4 KRFDEFHEORFETHFE LML) ZEDBIAIIHDET T 472 4.96 1.31 1.10 0.24  4.96%  .526
feel encouraged to use English in my university
English classes.

CAS RFEDEFEDORETIZZ FTAA-PEMBELR>TVETF, 4.98 5.23 1.27 1.09 0.25 490% 493
I get along with classmates in my university English
classes.

IS (Ideal L2 Self)

ISI IR D7 LG Lo TV LSRRG TS, 1 455 4.64 1.29 1.25 0.09 1.96%  .835
imagine myself using English for the things I want to
do in the future.

I1S2 FROF XY T7TTHEFAEZMS>TVLHGEEL TS, T 4.63 4.49 1.35 141 -0.14  -3.07% 742
imagine myself using English in my future career.

1S3 FAlF &<, EFEEFHFTHS MR T 5. 1 often imagine  4.50 4.40 1.48 1.46 -0.10  -2.25%  .803
myself as someone who speaks English.

IS4 F5k. HOPEBZRRINME) L2 EL TS, T 4.69 4.65 1.34 1.32 -0.04 -0.86% .934

imagine myself using English effectively in the future.
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IS5 HADEENEKNEEFTHEL VLA E TS, 459 4.32 143 1.40 -0.27  -6.06%  .543
I imagine myself speaking English with international
friends.

IC (Interest in English-speaking cultures)

IC1 EFETFI< % 2004 & T3, Ilike watching  4.06 4.40 143 1.44 0.34 8.04% 450
dramas in English.

IC2 BEFETHRLMELOMNFE T, Ilike listening to music  4.94 5.20 1.23 0.99 0.26  513% 436
in English.
IC3  3EFhD/NSLAMF & T 9, 1like English language fiction.  2.96 3.09 1.46 1.48 013  4.30%  .763

IC4 BIZEFEDO Y27 ¥ A FH U & T, Ilike English  3.09 3.28 141 141 019 597%  .651
language web sites.

IC5 ¥EFED ) 7427 v a3y h3if & T, Ilike English 341 3.89 1.47 1.50 048 13.15% .303
language non-fiction.

IF (International friendship orientation)

IF1 SRR ORANEHOT 72w SEFREOREER -T2 T 4.99 5.16 1.23 0.96 017  3.35%  .628
want to find friends from English-speaking countries.

[F2 WAWAZREOANEEFETE L7z, I want to speak  5.00 5.30 1.23 0.98 0.30 5.83%  .396
English with people from different countries.

IF3 55 B o EI24T - THA 72\, I want to visit English-  5.10 5.46 1.28 1.03 0.36  6.82%  .307
speaking countries.

I[F4 JEFEBETHR— L AT A4 % L7z [ want to do a home 4.58 4.81 1.60 1.52 0.23  4.90%  .640
stay in an English-speaking country.

IF5 3 &f B 12 £ & 72 v, [ want to live in an English-  4.05 4.33 1.66 1.61 0.28 6.68%  .598
speaking country.

IF6 HATHEFEZFHIHEANEREICRY 72 Twantto  5.06 5.38 1.15 0.78 032 6.13%  .289
make friends with English-speaking foreigners in
Japan.

OS (Ought-to L2 Self)

OS1 FAZHZ OWIIER B TR T 57201 EGEEZ FRRE T 4.61 4.99 1.28 1.11 0.38 792%  .315
Fo I should learn English to succeed in my study
field.

082  FAMkK, EFEEHZ LI UENH S, Ineedto 518 5.14 1.15 1.08  -0.04 -0.78%  .939
be able to use English in the future.

0S3  FADEHTHALIE, A G Z A RERELZLEZITWD,  4.53 4.76 1.26 1.10 0.23  4.95% 538
People that I respect think I should learn English.

0S4 WU HEFHEZ PRI LEZWFEL T 5, My parents  4.86 4.76 1.35 1.37 -0.10  -2.08%  .822
expect me to learn English.

0S5 HAWHMT L7201, #FHEToaIa=r—Tar 484 5.03 1.17 1.04 019 3.85%  .548
HE ) &2 ZICHBNT& 5 X912 I should learn how to
communicate in English so that I can contribute to
society.

0S6 HEFHEORMTVWWRENSL/-0I2, EiEEFHRNEZ, T 5.08 5.09 1.18 1.16 0.01  0.20%  .953
should learn English to get good scores on English
exams.

OS7 AT HOIFREFEZFIX LR IT LR 5%\ [ should  5.29 5.51 1.02 0.69 022 4.07%  .372
learn English in order to graduate.

SV (Perceived social value of English)

SVl HOMMOANLIZ, HEFHELFRTEIIMEI»DHLEE 4.28 4.80 1.37 1.27 0.52  1145% .211
A TW%, People in my hometown think that learning
English is worthwhile.

SV2 HAROMFIZEFEZXRTHELHTM T 2, 4.9 5.36 1.00 0.75 042  816%  .111
Companies in Japan value workers who learn English.

SV3 FADEDAAIZ, FEFEEXFERILITIRWIEZEZEZTY 5.04 5.44 0.95 0.69 040  763% 112
%, People in my country think that it is a good thing
to learn English.

SVA B O OHEFEFELFRIEVPEEIZEFZ 2T 533 5.47 0.94 0.74 014  259%  .578
%o My faculty teachers think it's important to learn
English.
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SV5 WiBlUIREF A HEELBEFIZEEZE LT WD, My parents  4.90 4.92 1.31 1.23 0.02  041%  .939

consider English an important school subject.
SC (Perceived speaking competence)

SCl 7 IFAA—=DPLDOXRTT—2T, FilECHOCRN D TE S, 447 5.00 1.32 1.05 053 11.19% .161
I can introduce myself in English during pair work
with a classmate.

SC2 7 FARA=PEDRTT—7 T, HAEDIHFHIIOWTIHGE  3.83 4.60 1.38 1.23 077 18.27%  .068
Tili 2 LA TE %, 1 can talk about my activities in
English during pair work with a classmate.

SC3 FAEZ FAA—DPDOBAOF THREOAY—-F% 55  3.39 4.26 1.58 1.48 0.87 22.75%  .085
ZEMTE%, I can give an English speech to a small
group of my classmates.

SC4 FAXZ FADHIT, FN—TO—HELTHEOTLEY 344 4.36 1.49 1.24 092 23.59% .049
T—Yare$hI LN TEEY, I can give an English
presentation as part of a group in front of my class.

SC5 7 FADRITHEFATMHMAAY—FHT&E%, I can give an  3.23 3.97 1.58 1.36 0.74  20.56%  .128
individual speech in English in front of my class.

PS (Probable Future L2 Self)

PS1 HOGOBEALF ¥ )T THEFELM ZEEWFLTVS, T 471 4.73 1.21 1.10 0.02  042%  .955
expect to use English in my chosen career.

PS2 #&HANICRoThH, EFHEOMEEIIHITEOHD 73, When  4.79 4.73 1.18 1.15 -0.06 -1.26%  .859
I begin my career, I will continue to study English.

PS3 FRERELLS, EFHEORAZHNLOb) 7, 444 4.68 1.46 1.35 0.24  5.26%  .587
After I'm done with school, I will visit English-
speaking countries.

PS4 FERERELS, WL TENTES, After 'Im 450 434 146 152  -016 -3.62% .721
done with school, I will have friends with whom I
speak English.

PS5 ROF ¥ )7 TR, EFHEORBAEZITLLENH L, In 4.65 4.79 1.34 1.34 014 297%  .769
my career, [ will need to take English exams.

SA (Speaking Anxiety)

SAl EFEZEF T L XICHEZ WA LEL T I'm worried  5.10 4.90 1.33 132 -0.20 -4.00% .677
about making mistakes while speaking English.

SA2 HuHOBRARETS AR WERIRT %, 1 feel nervous  5.11 4.84 1.26 1.31 -0.27  -543% 577
when I can't express my opinion in English.

SA3 HEFETHETEEDLN L DA vAT, I'm afraid that  4.25 4.07 1.68 1.78 -0.18  -4.33%  .788
others will laugh if I speak English.

SA4 EFETHITLEDNZ DMV A7, I'm afraid that  4.08 4.04 1.78 1.78 -0.04  -0.99%  .996
others will laugh if T speak English.

SA5 N —T7CTRFEEFETIMEFETE TS L, DEAFFF 453 4.48 1.53 144  -0.05 -111% .985
F320%IEKL %, 1 can feel my heart pounding when
it's my turn to speak English in a group.

SA6 WFEZFHESRITNIL O VEXIZBIET S, | feel tense  4.79 4.77 1.28 1.3 -0.02 -042% .989
when I have to speak English.

The only area of statistical significance was the NEM.

found in student’s perceived speaking confidence
(SC), in SC4 (¢ (166) = -1.981, p = 0.049), test 1 (M =
3.44, SD = 1.49) test 2 (M = 4.36, SD = 1.24). This
increase (23.59%) was unexpected as the EM EFC
course does not include presentations; however, in
several of the other English courses, presentations are
the main method of evaluation, where it is assumed
this increase in confidence is derived. Whilst the data
collected for EM did not provide as many significant
changes, the data did prove a helpful comparison for
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Motivation Results Comparison. A comparison
of the motivational differences between the two
groups shall now be offered. Whilst the NEM
encountered the greater motivational increase
between the first and second administration of the
questionnaire, the EM motivation scored higher than
the NEM in the end-of-semester questionnaire in all
items except CA2, with EM (M = 4.69, SD = 1.29)
lower than NEM (M = 4.83, SD = 1.35), and CA3,
where EM (M = 4.62, SD = 1.41) were outperformed
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by NEM (M = 4.83, SD = 1.30). This suggests there
was a more positive classroom atmosphere and
greater enjoyment to be had in the NEM EFC classes.
This may be explained by the increased time spent in
class for students to build a rapport with each other
through scaffolded conversational activities
(Appendix A) before the evaluations began (Jost,
2018).

The largest difference in motivation encountered
in the second Motivation questionnaire was IF4, with
EM (M = 4.81, SD = 1.52) and NEM (M = 3.59, SD =
1.59). This highlights how EM are more inclined to
engage in international exchanges, whilst it also
infers that despite the increase in motivation NEM
experienced, they remain indifferent at best to such
opportunities.

Additional questions were added to the end-of-
semester Motivation questionnaire, asking students
to self-evaluate the extent of how their English
speaking skill had improved: #I2iE, FEFEDAL—
FUrEEOREN EL-E KT 357 To what
extent do you feel your English speaking skill has
improved over the first semester? Both the NEM (M =
4.77, SD = 1.46) and EM (M = 4.74, SD = 1.43)
indicated a slight increase in their perceived speaking
ability. Despite the difference in teaching approaches,
both groups of students viewed the semester as
beneficial to their language learning growth,
indicating that the content changes provided for the

NEM students were of appropriate difficulty whilst
still facilitating learning that students felt worthwhile
(Dornyei, 2009).

Silence

Silence during DT were identified through
Audacity, and the data was categorised according to
their tolerability. Each of the DT data sets were
visualised into bar charts to allow for initial analysis
(Appendix E). The total class data was collated into
Table 3 and percentages were calculated.

The EMA class experienced a sharp decrease in
silence between DT1 and DT2. This is perhaps due to
the introduction of backchanneling techniques
(Appendix D) which may have served to reduce the
silence. It also reduced the authenticity of the
discussion as students repeated the techniques often
to the amusement of their peers. Despite the lack of
authentic conversation, this experience appeared to
improve student rapport. The data appears to show a
verging on acceptance of around 20% silence.

The EMB class experienced very small changes
in their silence, veering toward a gradual decrease
over the course of the semester. However, perhaps
because the teacher did not introduce backchanneling
techniques as in EMA, students continued to rely on
simple conversational patterns. Class rapport also
seemed to have a positive impact on the students over
time. One notable observation is that the students in
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Figure 4 Comparison of English Majors and Non-English Majors Motivation changes over the first semester
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Table 3 Breakdown of Silences in Discussion Tests over the first semester

Class Measure DT1 DT2 DT3 DT4
seconds (%) seconds (%) seconds (%) seconds (%)
EMA  Test Time 4320 (100%) 4320 (100%) 4320 (100%) 4320 (100%)
Total Silence 1094.89 (25.35%) 311.36 (7.21%) 845.39 (19.58%) 903.78 (20.93%)
Tolerable (TS) 435.35 (10.08%) 208.53 (4.83%) 354.39 (8.21%) 390.07 (9.04%)
Intolerable (IS) 622.09 (14.41%) 102.83 (2.38%) 457.00 (10.59%) 494.87 (11.45%)
Awkward (AS) 37.45 (0.87%) 0 (0%) 34.00 (0.79%) 18.84 (0.44%)
TS/IS/AS Total 1094.89 (25.35%) 311.36 (7.21%) 845.39 (19.58%) 903.78 (20.93%)
Total Comm. 3225.11 (74.71%) 4008.64 (92.82%) 3474.61 (80.42%) 3416.22 (79.14%)
EMB  Test Time 3600 (100%) 3600 (100%) 3600 (100%) 3240 (100%)
Total Silence 933.15 (25.92%) 950.26 (26.40%) 887.12 (24.64%) 781.93 (24.12%)
Tolerable (TS) 370.62 (10.29%) 314.32 (8.73%) 325.16 (9.03%) 317.34 (9.80%)
Intolerable (IS) 531.38 (14.76%) 564.64 (15.68%) 516.21 (14.34%) 458.20 (14.14%)
Awkward (AS) 31.15 (0.87%) 71.30 (1.98%) 45.75 (1.27%) 6.38 (0.20%)
TS/IS/AS Total 933.15 (25.92%) 950.26 (26.40%) 887.12 (24.64%) 781.93 (24.12%)
Total Comm. 2666.85 (74.07%) 2649.74 (73.60%) 2712.88 (75.36%) 2458.07 (75.88%)
NEMA Test Time 4140 (100%) - - -
Total Silence 1139.59 (27.53%) - - -
Tolerable (TS) 364.65 (8.81%) - - -
Intolerable (IS) 691.92 (16.71%) - - -
Awkward (AS) 83.02 (2.01%) - - -
TS/IS/AS Total 1139.59 (27.53%) - - -
Total Comm. 3000.41 (72.47%) - - -
NEMB Test Time 3360 (100%) - - -
Total Silence 429.13 (12.77%) - - -
Tolerable (TS) 191.50 (5.70%) - - -
Intolerable (IS) 237.63 (7.07%) - - -
Awkward (AS) 0 (0%) - - -
TS/IS/AS Total 429.13 (12.77%) - - -
Total Comm. 2930.87 (87.23%) - - -
NEMC Test Time 4320 (100%) - - -
Total Silence 2024.46 (46.86%) - - -
Tolerable (TS) 419.46 (9.71%) - - -
Intolerable (IS) 1132.00 (26.20%) - - -
Awkward (AS) 473.01 (10.95%) - - -
TS/IS/AS Total 2024.46 (46.86%) - - -

Total Comm.

2295.54 (53.14%)

this class seemed to value cooperation during the DT.
They would help each other out when they could not
find the right English words, and they would ask
follow-up questions to keep the conversation going.
Perhaps due to these factors, a gradual decrease in
silence was observed.

For the NEM classes, there are major discrepancies
in the percentages of their silence, with NEMA at
25.72%, NEMB at 12.77%, and NEMC at 46.86%.
The NEMA percentage is quite close to EMA and
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EMB. Perhaps this can be attributed to their language
proficiency as their TOEIC scores are closer to the
EMs’ than NEMB'’s and NEMC'’s. As these are the
NEM first DTs, there is insufficient data to conclude
why there are such discrepancies. However, the
researchers believe that factors such as class rapport,
students’ perceived language ability, and motivational
factors influence the students’ silences. These
conjectures are further supported by students’ voices.

In addition to their recordings, students were
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Figure 5 EM and NEM group average silences over the semester

also asked about their silences. The following
questions were used:

(D FAAH ¥ ay FAMUIER ST W22 EidH D

F L7277 Were there times during the discussion

test when you were silent?

Q) UToZEMICESZo- Mz ALTLES

Vo HFETHHARGETH MM TI, Please write

the reason for your silence in the space provided

below. You may write in English or Japanese.
The students’ responses were coded and categorised
into two sections: reasons for not being silent and
reasons for being silent.

The main reasons for not being silent during the
DT include enjoyment, good group dynamics,
confidence in their language ability, and the topic of
the DT. The students said that the DT was “fun” and
“lively,” so they enjoyed the test. The group dynamics
also played a large role in the students’ communication,
as previously noted by one of the researchers. As
EMO1 said, “%A~LKTA A Ay vayk /) YAy 7T TH
KB LMD ADE ZAATHDREGYR—FLTHEA
EEVRTVIIIILTWEWERWE L7, T wanted
to support others when they were thinking and make
it easier for them to express their opinions so that the
discussion could be as non-stop as possible.” Their
confidence was also shown in their ability to respond
to their classmates’ questions and being able to
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convey what they wanted to say: “E SN TH VI
V727 aryTRIBLT HOARELTWAHRIZY = A
Fr—ERLTHFIMER LI LA TE 7 I could
respond with reactions while they weren't asking me
questions, and while I was talking, I could gesture
and do other things to let them know what I was
saying.” (NEMO1) Finally, the discussion topic, when
described as “easy” and “easy to understand,” made
the students less silent during the test.

In contrast, the main reasons for being silent fall
into two categories: (1) cultural and personal factors,
and (2) negative factors that lead to silence. Under the
first category, students claimed that they were silent
because they were shy, thinking about how to
respond, listening to their classmates, and
considering the others in the group. In considering
others, NEMO2 said, “BA &) —F 375D HL{%
Vw7275, 1didn't think it would be good for me
to take the lead all the time.” Under the second
category, students were silent because of negative
emotions, limited language ability, and the test
mechanics. The negative emotions students
mentioned include nervousness, frustration, and
discomfort. The students also perceived their English
ability as insufficient, specifically their vocabulary,
ability to ask and respond to questions, and giving
reactions. Students also had problems with turn-
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taking, specifically about the timing for when to
speak or respond. As the following students said, “f
TEAIVITDHEY 55 H SR\ 1 don't really know
when to speak” (EM03), and “ AN 727%*>72, 1 couldn’
t get in [the conversation]” (EMO04). This is also
connected to how they considered their classmates
during the DT. These results are similar to what Bao
(2020) found in his studies of East Asian students.
Finally, the DT proved to be a challenge to the
students. Some students mentioned that the topic was
too difficult, and the discussion time was too long, so
they were unable to say or understand anything. As
EMO05 said, “i#A5EICEB L TH D 2 AT Z22 51l s -
TLES72), IKHMBTELVWIENH 72D b,
There were times when I didn't understand what was
going on and it was like, ‘Who is asking who?"
Despite the difficulty, some students were able to self-
reflect and come up with a plan to improve their
future performance. As NEMO03 said, “IRIZED L H 7%
B hdvend, EXTLES>TEEMIMERTLEH S
ENBHoTz, FHEEZDLTHELT AL—XITHTFIC
BRMEDS EHIZL72v Sometimes I could not use
words because I was thinking about what question to
ask next. I want to learn some English vocabulary so
that I can smoothly convey my opinions to others.”
Overall, student silences may decrease over time with
increased language proficiency, group rapport, and
confidence; however, educators can also use methods
to tackle silence in discussions, such as clear turn
taking (King & Harumi, 2020), structured question
and answer patterns (Falout, 2016), and the fostering

of good interpersonal dynamics (positive
environment) (King, 2014). These methods align with
our students' voices, and further research is required
to refine the necessary materials.

Emotions

To determine whether there were significant
changes in the students’ emotions over time, an
independent samples t-test was run between the EM
emotions in their first and third DT, between the
NEM emotions in their DPT2 and their DT, and
between the EM and NEM emotions in their DT1.

English Majors Emotion Results. No significant
differences were found in the EM emotions in their
DT1 and DT3. However, a close examination of the
descriptive statistics shows more information about
the students’ emotions. In DT1, the highest rated
emotion was relief REL8 (M = 5.05, SD = 1.51), and
the lowest rated emotion was anger ANG20 (M = 1.84,
SD = 1.54). In DT3, the most highly rated emotion
was enjoyment ENJ1 (M = 5.42, SD = 1.44), while the
lowest rated emotion was also anger ANG20 (M =
1.67, SD = 1.50). These results suggest that EM
maintained their positive and negative emotions
toward the DT in a semester, with positive emotions
prevailing over negative ones. Furthermore, the
highest increase of emotion was that of pride PRI7 at
22.13%, and the lowest decrease was anxiety ANX3
at -28.72%, suggesting that students were able to
develop a sense of pride in their language ability and
lower their anxiety in the DT.

Table 4 Statistical Data of First and Third Discussion Tests (English Majors)

o M M StDev StDev  Diff. % Diff. P
ltem Description (DT1) (DT3) (DT1) (DT3) - value
Enjoyment

ENIl SEOTFTAAAYy v aryTANPERLAZ o/ 1 447 5.42 1.47 1.44 094 19.07%  .091
looked forward to the discussion test.

ENJ6 HBICEST, TAARNy Y aryTAMIBELDLRE  4.26 4.83 1.79 1.70 057 1254%  .381
Td 4 . For me, the discussion test is an enjoyable
task.

ENJI3 9F WK OPELALOTAEBMMETS . I'm 442 4.92 1.43 1.08 0.50 10.62%  .283
looking forward to it working out, so I'll study
hard.

ENJ27 TARN v arTANDRZIZBECTHAINFFF35.  3.84 4.33 1.46 1.37 049 12.02%  .353

After the discussion test, my heart pounds with
joy.
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Pride

PRI2 HGOHMEIIKN THHERLRIFFED, TAAA Y a 468 5.25 1.45 1.48 0.57  11.39%  .308
YT AMNOHHIEY &7 5T b . The feeling of
being good at my knowledge is what makes me do
my best for the discussion test.

PRI7  THURGY T aryTAMIIEL ST, HHLWEIET 374 4.67 1.59 1.72 0.93 22.13%  .146
#H = H» 5 TAT < . 1 leave the classroom with a
proud look on my face after a successful discussion

test.
PRII1 HZ HHIZH R LT3 . 1 am satisfied with my  3.21 3.75 1.40 1.60 054 15.50%  .349
performance.

PRII8 HDWIPIZOWTERLE, BRI RDE. 442 4.83 1.43 1.34 041  891% 423
When I think about my success. I feel proud.

Anxiety

ANX3 THUANy Y ayTANDORHIBRSPAZZE LS. T 3.89 2.92 1.79 1.83 -0.98 -28.72%  .158
feel nervous and anxious before the discussion test.

ANXI4 TR L7 &) 200 BEC %5 . T worry if Lhave  3.79 3.33 1.44 1.72 -046 -12.81% 453
studied enough.

ANX2l T4 ANy aryTAMRIZEDNEZS. My hands 247 2.17 1.78 1.53 -0.31 -13.23%  .613
shake during the discussion test.

ANX25 TARD YT arTAMNEZITRWTTALZLV VDL, 2.37 2.58 1.61 1.78 0.21 8.68% 737
LRI LSWARZIZ S | It makes me so anxious that
I wish I did not have to take the discussion test.

Despair or Hopelessness

DES4 TUAH v aryTAMIBMICES>T2RDEELVWLD  4.26 3.50 1.82 1.57 -0.76  -19.66%  .226
HD72LFEKT S | 1 realize that the discussion test
is quite difficult for me.

DESI6 TAAAY Y ayTAMILETHHEEZRH LD 226 2.75 1.24 1.71 049 1942% 404
TH#bBiAte. I am depressed because I am not very
hopeful about the discussion test.

DES22 3 TEHWVHW, THAANyYaryTAMedhE 221 2.08 1.75 1.24 -0.13  -5.92%  .815
5O 5 12% % . 1 feel like I've given up on the
discussion test so much that I can't do anything.

Hope

HOP5 HBWKETA ANy aryTAMNefELlz0o0h 311 3.75 1.24 1.42 064 18.81% .211
14312 % % . T have enough ability to perform the
discussion test.

HOP19 & THHMBAH % . 1am very confident. 3.68 3.83 1.38 1.64 015  397%  .796

HOP23 KELHHELHGFEM, TAAAYaryTAMOM  3.95 3.83 1.35 1.70 -0.11  -2.93%  .846
i % 4fi ® % . With high hopes and expectations, I
begin studying for the discussion test.

Relief

REL8 TUAAA Yy Y ayTAME#DLLER LTS . 1feel 5.05 4.92 1.51 1.44 -0.14 -2.73%  .804
relieved when the discussion test is over.

RELI2 X9%<{%EHTLHTES. Finally, I can laugh about  4.26 3.75 1.69 1.86 -0.51  -12.81% 448
the whole thing.

Anger

ANGY9 ) THICIMLADIZS . I'm so angry about the test  2.21 1.83 1.84 153  -0.38 -18.66%  .542
that blood rushes to my head.

ANGI17 IR T2LEVH Lo maelre, BVEZEL L. 253 2.92 1.31 1.62 0.39 14.34% 491
When I think of the amount of work I have to do, I
feel angry.

ANG20 THAAA v aryTAMUIRYZIKL S . 1 feel anger 1.84 1.67 1.54 1.50  -0.18 -10.00% .756
during the discussion test.

ANG24 HHEICINZEZ 726V DICE S 1 wish I could  1.89 1.83 141 1.3 -0.06 -3.29%  .904
complain to my teacher.
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Shame

SHAI0 THAAHY ¥ aryT AN E P72l 5 . T feel

humiliated during the discussion test.

SHA15
bad score, I don't want to face my teacher.

SHA26

FAAN Y a v FANCRILIS BRSSOV AL

EOWHHZE, BRI EGbEL RV  If T geta

VIV, HBFHO7 7%\ T can't imagine
how embarrassing it would be to fail the discussion

test.

2.53 2.67 1.78 1.67 0.14 541%  .826
2.42 2.25 1.43 1.82 -0.17 -7.32% 785
2.53 2.75 1.74 1.66 0.22  848%  .723

Non-English Majors’ Emotion Results. Between
the NEM DPT2 and DT1, a significant difference was
found in the students’ despair DES22 (#(81.723) =
-2.347, p = .021). This result indicates that the NEM
despair significantly increased from the DPT2 (M =
1.58, SD = 0.86) to the DT1 (M = 2.15, SD = 1.34).
DES22 also has the highest percentage increase at
30.32%. Despite this significant increase, it should be
noted that the mean scores for this item still fall
within the range of Strongly Disagree (1) to Slightly
Disagree (3) in the Likert scale, suggesting that in
DPT2, most of the students did not feel as though
they had given up, but in DT1, some students started
to feel as though they were unable to perform the test.
This result could be due to the sudden shift from
having adequate preparation time in the DPT to the
spontaneous nature of the DT. This supports studies
which suggest that activities that lack preparation
time such as DT generate negative emotions in

language learners more than activities which provide
students with opportunities to prepare (Humphries et
al., 2020; Karas & Faez, 2020).

The descriptive statistics provide a broader
picture of the NEM emotions. In DPT2, the highest
rated emotion was relief REL8 (M = 5.10, SD = 1.04),
and the lowest rated emotion was despair DES22
(M = 1.58, SD = 0.89). In DT1, the highest rated
emotion was also relief REL8 (M = 4.78, SD = 1.32),
and the lowest rated emotion was anger ANG24 (M =
1.58, SD = 1.03). These results suggest that, similar to
the EM, NEM positive emotions still prevail over
negative ones, despite the significant increase in their
despair. It should also be noted that the largest
decrease of emotion was that of anxiety ANXZ21 at
-20.11%, suggesting that the scaffolded discussion
technique, which was implemented in the two
previous DPT, helped to decrease the students’
anxiety during the DT.

Table 5 Statistical Data of Second Discussion Presentation Test and First Discussion Test (Non-English Majors)

e M M StDev StDev  Diff. % Diff. P
ftem Description (DPT2) (DT1) (DPT2) (DT3) - value
Enjoyment
ENIl SEOTAAA Yy aryTAMNPERLAZ T 1 442 4.51 1.26 1.17 0.09  2.01% 746
looked forward to the discussion test.
ENJ6  H&BICE-T, TAAAy Y ayTAMIBLOLHE 435 4.16 1.28 1.24 -0.19  -449% 504
Td 5 . For me, the discussion test is an enjoyable
task.
ENJI3 ) FLDOPEL AROT—ABRGMIETS . I'm  4.03 4.11 1.20 1.17 0.08  1.89%  .774
looking forward to it working out, so I'll study
hard.
ENJ27 TURA v arTAMOBIZEC TS FFFF35. 371 3.38 1.68 128  -033 -9.25%  .350
After the discussion test, my heart pounds with
joy.
Pride
PRI2 HGOHEIIKN THHELREARDY, TH ANy va 432 4.13 1.28 1.28  -0.20 -4.62% 498
YTFAMNOHERD &% 5T w5 . The feeling of
being good at my knowledge is what makes me do
my best for the discussion test.
PRI7 TAAN Y aryTAMIIEL ST, HHLWEIET  4.06 4.11 1.31 1.26 0.04  1.09%  .879

¥ % h 5 W TAT < . 1 leave the classroom with a
proud look on my face after a successful discussion

test.
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PRIII HZZHHIZHE LT3, I am satisfied with my  4.03  3.87 1.35 .31 -0.16 -4.04% 597
performance.

PRII8 HTDWEINIOWTE R B L, BENLHAT;ITHD . 3.61 3.80 1.45 1.24 019  5.05%  .548
When I think about my success. [ feel proud.

Anxiety

ANX3 THURAAN v aryTAMNORNTERRPAZEZE LA .1 3.9 418 1.59 1.63 0.25 6.07% 497
feel nervous and anxious before the discussion test.

ANX4 TR L 7 &) 0B 7% % . Tworry if Thave  3.84 3.80 1.49 146  -0.04 -1.01%  .907
studied enough.

ANX21 T4 RAA v T aryTAMIZFNEZS. My hands 258 2.11 1.86 1.41 -047  -20.11%  .225
shake during the discussion test.

ANX25 FAARW YT avTFANEZITROWTTALZLVLDIZ, 277 2.84 1.69 1.61 0.06 2.22% .868
LS {BWANEEZ 72 S | Tt makes me so anxious that
I wish I did not have to take the discussion test.

Despair or Hopelessness

DES4 TUAH Yy aryTAMIAGICLST2RYEELWVWED 3,94 4.13 1.36 1.47 019  4.76% 545
D72 L L9 5 | 1 realize that the discussion test
is quite difficult for me.

DESI6 T4 AH v aryTAMIETCOMEZFETCLVD  3.23 3.02 1.63 1.55 -0.21  -6.65%  .565
T#bHiAtr . [ am depressed because I am not very
hopeful about the discussion test.

DES22 3 TEXHRWLBW, THAN Yy aryTAMEHELD 158 2.15 0.89 1.34 0.56  30.32%  .021
72 & 45 12 7 A .1 feel like I've given up on the
discussion test so much that I can't do anything.

Hope

HOP5 HBIZWETA A Ay varyTAMefllzdbnlins 371 3.71 1.27 1.30  -0.001 -0.02%  .998
147123 % . I have enough ability to perform the
discussion test.

HOP19 & THHIEAH S . 1am very confident. 3.32 3.33 1.42 1.26  0.005 0.14%  .988

HOP23 KEZLHLEMEEZNII, TARXAy T aryTANOM 345 3.36 1.31 1.22 -0.09 -2.58%  .761
bR % 46 ® % . With high hopes and expectations, 1
begin studying for the discussion test.

Relief

REL8 T AMS#bhHEL%T5 . 1 feel relieved when the  5.10 478 1.04 1.32 -0.31  -6.38%  .226
test is over.

RELI2 XHR<%EHTLHTES. Finally, I can laugh about  3.74  4.09 1.48 153 035 891%  .304
the whole thing.

Anger

ANGY9 ) THIZIMADIZS . I'm so angry about the test  1.84 1.96 1.32 1.33 012 6.57%  .676
that blood rushes to my head.

ANGI7 M TH2LEN DL meB) e, BYEZEKL L. 235 249 1.38 1.23 0.14 5.62% .650
When I think of the amount of work I have to do, I
feel angry.

ANG20 THAAA v arTAMUIRDZE LS . 1 feel anger  1.77 1.69 1.23 115 -0.08 -4.81%  .759
during the discussion test.

ANG24 AN ZESZ 726V DIZE - T wish I could  1.61 1.58 1.28 1.03 -0.03  -1.95%  .908
complain to my teacher.

Shame

SHA10 THARAY Y aryT AN Z Wikl es . 1 feel  2.77 249 1.78 149  -0.28 -10.76% 457
humiliated during the discussion test.

SHALS Bwr#ze, BECHEzGDE B IfTgeta 316 2.95 1.79 158  -0.22 -7.07%  .578
bad score, I don't want to face my teacher.

SHA26 TAAAy Y aryTAMCRBLZLENISWIET ML 277 2.71 1.75 .52 -0.07 -2.37%  .863
VW ETL02, BgbO27\ T can't imagine
how embarrassing it would be to fail the discussion
test.
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Emotions Result Comparison. No significant
differences were found between the EM and NEM
DTI1. However, a close examination of the descriptive
statistics shows a broader picture of the students’
emotions. For both EM (M = 5.05, SD = 1.51) and
NEM (M =4.78, SD = 1.32), the highest rated emotion
was relief RELS8. For both groups, the lowest rated
emotion was anger, ANG20 for EM (M = 1.84, SD =
1.54), and ANG24 for NEM (M = 1.58, SD = 1.03).
These results suggest that for both groups, positive
emotions prevail over negative ones. It should also be
noted that the largest percentage difference between
the two groups is that of despair DES16 with the

NEM (M = 3.02, SD = 1.55) rating this emotion
28.59% higher than the EM (M = 2.26, SD = 1.24).
Curiously, the smallest percentage difference is that
of anxiety ANX14, with NEM (M = 3.80, SD = 1.46)
rating the emotion slightly higher than the EM (M =
3.79, SD = 1.44) at 0.28%. This result suggests that
both groups experience anxiety before their DT1;
however, NEM seem to experience more despair over
the results, possibly due to their perceived lack of
confidence in their language skills and the sudden
shift toward the DT format, which lacked preparation
time.

Table 6 Statistical Data of First Discussion Tests (English Majors vs Non-English Majors)

. M M StDev St Dev Diff. % Diff. p - value
ltem Description (DT1-E) (DTI-NE) (DTI-E) (DTI-NE)
Enjoyment
ENJ1 SBEOTAAN Yy ayTAMNPIELAE ST, 447 4.51 1.47 1.17 0.04 0.79% .964
I looked forward to the discussion test.
ENJ6  HIFIEST THUAAyYaryTAMIELD  4.26 4.16 1.79 1.24 -0.10  -2.36%  .771
L TH 5 . For me, the discussion test is
an enjoyable task.
ENJI3 I FWLODEL AL OT—ABmims 442 4.11 1.43 1.17 -0.31  -7.31% .351
% . I'm looking forward to it working out,
so I'll study hard.
ENJ27 TARA v aryTAMORBRITEOTHARER  3.84 3.38 1.46 1.28 -046  -12.74% 311
¥9% . After the discussion test. my heart
pounds with joy.
Pride
PRI2 HZOHEIIH THRHELRAF LA, 7142 4.68 4.13 1.45 1.28 -0.56  -12.64%  .142
Ny TayTAMOFIR)ERS>TWWS | The
feeling of being good at my knowledge is
what makes me do my best for the
discussion test.
PRI7 THARAY Y aryTAMEIEL WoT, & 374 4.11 1.59 1.26 0.37 9.49% 409
SLWEBETHENSHTITC . 1 leave the
classroom with a proud look on my face
after a successful discussion test.
PRIl HAHHIZHE LTV . [ am satisfied with ~ 3.21 3.87 1.40 1.31 0.66  18.70%  .082
my performance.
PRI HADEINIOWTERL L, BNLEIE 442 3.80 1.43 1.24 -0.62  -15.11%  .089
% . When I think about my success. I feel
proud.
Anxiety
ANX3 THUANy T arTAMOHIIERERAZEZE  3.89 4.18 1.79 1.63 0.29 711% 458
L% .1 feel nervous and anxious before the
discussion test.
ANX14  TorIsE L 72 A L) DRSS . T worry  3.79 3.80 1.44 1.46 0.01 0.28% .878
if T have studied enough.
ANX2l THAA YT ayTAMIUIENEZSL. My 247 211 1.78 141 -0.36  -15.91% 456
hands shake during the discussion test.
ANX25 TARN Y v aryTAMNEZUTBWTTAELW 237 2.84 1.61 1.61 047  1798%  .237

WDLZ, EEILLWAREII% S . It makes
me so anxious that I wish I did not have to
take the discussion test.
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Despair or Hopelessness

DES4 TUAAY Y aryTAMIEBICESTh ) 4.26 413 1.82 1.47 -0.14  -3.24% 905
LWbD%iD72LJEE T 5 . 1 realize that the
discussion test is quite difficult for me.

DESI6 T4 AA vy aryTAMIETOMLEEFFTRY 2.26 3.02 1.24 1.55 0.76  28.59%  .058
OTHbHiAL . 1 am depressed because I am
not very hopeful about the discussion test.

DES22 MMHTELRWLHW, TAAAyYaryTA e 221 2.15 1.75 1.34 -0.07  -2.99%  .927
HELDIZH %5 . ] feel like I've given
up on the discussion test so much that I
can't do anything.

Hope

HOP5 HABWKIETAAAyaryT ANz 311 3.71 1.24 1.30 0.60 17.72%  .054
DIH+4712BH % . 1 have enough ability to
perform the discussion test.

HOP19 L THHIEAN DS . 1am very confident. 3.68 3.33 1.38 1.26 -0.36  -10.18%  .347

HOP23 KREZLHHELMEL, T4 AHvarT  3.95 3.36 1.35 1.22 -0.58  -15.97%  .107
A b D% i % . With high hopes and
expectations, I begin studying for the
discussion test.

Relief
RELS T4 ANy aryTAMNKDLLERZLTS. 1 505 4.78 1.51 1.32 -0.27  -5.51% 481
feel relieved when the discussion test is
over.

RELI2Z X9 R<%EHT LA TE%. Finally. [can  4.26 4.09 1.69 1.53 -0.17  -412%  .833
laugh about the whole thing.

Anger

ANGY9 RO THEHIZIMAIDIZS . I'm so angry about  2.21 1.96 1.84 1.33 -0.25  -11.83%  .624
the test that blood rushes to my head.

ANGI17 B3 20LENH L0 mEEI &, BYZELE 2,53 2.49 1.31 1.23 -0.04  -141% 961
% . When I think of the amount of work I
have to do, I feel angry.

ANG20 THAH v arTAMNIRYZELES  Ifeel 184 1.69 1.54 1.15 -0.15  -8.56% 713
anger during the discussion test.

ANG24 HHEICXHESZTZOWWOIZERS  Twish 189 1.58 141 1.03 -0.31  -18.00% 419
I could complain to my teacher.

Shame

SHAL0 TA4ARHy¥aryTAMIIHE W 5Ul%h 253 249 1.78 1.49 -0.04  -141% 997
% . I feel humiliated during the discussion
test.

SHA15 HEwiifze | Al EE &b kv . If 242 2.95 1.43 1.58 0.52  19.54%  .163
I get a bad score, I don't want to face my
teacher.

SHA26 TH4AAvIarFANCRBLIZLENLW 253 271 1.74 1.52 0.18 6.98% .617
BF2LVEWETL0%, BELOH%.
I can't imagine how embarrassing it would
be to fail the discussion test.
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Figure 6 Comparison of English Majors and Non-English Majors’ Changes in Emotion Over the First Semester

Limitations

This study had a relatively small number of
participants, which reduced our ability to analyse the
individual faculties within the EM and NEM groups.
Whilst we had control over material creation, there
was little control over the implementation of these
materials, as each educator had their own style of
teaching. Also, more significant results could have
been analysed through a more efficient audio analysis
software. Finally, qualitative results of student
emotions were not discussed due to word limit
constraints.

Conclusion

Motivation appears fluid among the students.
Although EM, who have already decided to embark
upon a foreign language journey, are likely to be
primed for EFL education and are less susceptible to
motivational decreases or even increases, the same
cannot be said for NEM, as they appear to have
greater despair (Table 5) toward English education.
Upon identifying these issues educators are tasked
with providing these students with the structure and
positive environment required to foster motivation
and language acquisition. The potential growth

between these two differing states of motivation
within the NEM can be rewarding to experience as
educators.

Whilst there seems to be a change in silence over
time, more data is required to determine statistical
significance. However, based on students’ voices,
perhaps silence is not an issue for them, at least until
it becomes awkward. Instead it can be considered an
issue that educators are quick to identify in their
students, fearing a lack of engagement or
participation. Cultural factors may be at play, so
educators must also consider how students actually
feel about silences and what reasons they may have
for being silent.

Students’ emotions appear to change very little
over time, with the exception of the NEM despair.
Furthermore, though not statistically significant, an
increase in pride among EM and a decrease in
anxiety among EM and NEM were observed. Overall,
positive emotions, especially relief, were rated higher
than negative emotions. Perhaps this can be
associated with the students’ increased positive view
of English over time.

Educational Implications
The findings of this study have several practical
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implications. For EM, a more tailored curriculum that
emphasises cultural immersion and future career
opportunities could further enhance motivation and
language proficiency. For NEM, the results
underscore the importance of creating a supportive
and low-stress environment for language practice.
Educators should consider employing more
collaborative learning strategies, peer support
systems, and regular feedback mechanisms with
positive reinforcement to help students build
confidence and reduce negative forms of silence
during discussions. These strategies not only enhance
the overall effectiveness of English language
education but also align with broader goals of
fostering global communication skills among
Japanese students.

References

Apple, M. W., Au, W., & Gandin, L. A. (Eds.). (2013).
The Routledge international handbook of critical
education. Routledge.

Bao, D. (2013). Understanding silence and reticence:
Ways of participating in second language
acquisition. Bloomsbury.

Cresswell, J. W. & Cresswell J. D. (2018). Research
design: Qualitative, quantitative, and mixed methods
approaches (5th ed.). Sage Publications.

Dewaele, J.-M. (2015). On emotions in foreign
language learning and use. The Language Teacher,
39(3), 13-15.

Doiron, H. (2021). An EFL learner’s continuum. Adichi
Gakuin Daigaku Go-Ken Kiyou [Aichi Gakuin
University Language Research Bulletin], 46(1), 25-
41.

Dornyei, Z. (2009). The L2 motivational self system. In
Z. Dornyei & E. Ushioda (Eds.), Motivation,
language identity and the L2 self (pp. 9-42).
Multilingual Matters.

Dérnyei, Z., & Ushioda, E. (2009). Motivation,
language identity and the L2 self. Multilingual
Matters.

Dornyei, Z., & Ushioda, E. (2011). Teaching and
researching motivation (2nd ed.). Pearson.

Dulay, H., Burt, M., & Krashen, S. (1982). Language
Tivo. Oxford University Press.

Ellis, R. (2009). Task-based language teaching:

Sorting out the misunderstandings. International
Journal of Applied Linguistics, 19(3), 221-246.
https://doi.org/10.1111/j.1473-4192.2009.00231.x

Falout, J. (2016) Past selves: Emerging motivational
guides across temporal contexts. In J. King (ed.)
The Dynamic Interplay Between Context and the
Language Learner (pp. 47-65). Basingstoke:
Palgrave Macmillan. https://doi.org/10.1057/
9781137457134 4

Fushino, K. (2010). Causal relationships between
communication confidence, beliefs about group
work, and willingness to communicate in foreign
language group work. TESOL Quarterly, 44(4),
700— 724. https://doi.org/10.5054/tq.2010.235993

Haga, S. (2018). Critical thinking and discussions in a
Japanese university EFL setting. In P. Clements,
A. Krause, & P. Bennett (Eds.), JALT
2017-Language teaching in a global age: Shaping
the classroom, shaping the world (pp. 207-216).
JALT.

Hardy, J. (2024). EFC I/l BTK orientation [Powerpoint
Slides]. Center for English Communication,
Reitaku University.

Hill, G., Apple, M., & Falout, J. (2019). EFL
motivation and possible selves: A comparison of
technical and university students in Japan.
Research Bulletin of Obihiro University, 40, 95-113.

Igawa, K. (2015). EFL learners’ attitudes and
motivation towards learning English: In the case
of Japanese university students. Shitennoji
Daigaku Kiyo [Shitennoji University Bulletin], 60,
379-408.

Ikeda, Y. (2015). Shikenbamen ni okeru tassei kanren
kanjo shakudo nihongoban no sakusei
[Development of the Japanese version of
Achievement Emotions Questionnaire in a test
situation]. Shinrigaku Kenkyii [Psychological
Research], 86(5), 456-466.

Ishikawa, T. (2016). Japanese university students’
attitudes towards their English: Open-ended
email questionnaire study. In N. Tsantila, J.
Mandalios, & M. Ilkos (Eds.), ELF: Pedagogical
and interdisciplinary perspectives (pp. 87-94).
Deree — The American College of Greece.

Iwamoto, N. (2009). Japanese university students’
attitudes toward English speaking situations.

Studies in English Linguistics and Literature, 19,



Motivation, Silence, and Emotions of Low-Proficiency English Learners in Japan (Joe Hardy & Rapunzel Ordofio Tomacder)

1-18. http://id.ndl.go.jp/bib/10999506

Iwamoto, N. (2017). L2 learners’ attitudes toward
communicative language teaching at one
Japanese university. Toyo Daigaku Ningen Kagaku
Sogo Kenkyiijo Kiyo [Bulletin of the Institute of
Human Science, Toyo University], 19, 11-26.

Jang, H., Reeve, J., & Deci, E. L. (2010). Engaging
students in learning activities: It is not autonomy
support or structure but autonomy support and
structure. Journal of Educational Psychology,
102(3), 588-600. https://doi.org/10.1037/20019682

Johnson, A. (2012). Cognitive development and
educational psychology. Routledge.

Johnson, D. W., Johnson, R. T., Roseth, C., & Shin, T.
S. (2014). The relationship between motivation
and achievement in interdependent situations:
Relationship between motivation and
achievement. Journal of Applied Social Psychology,
44(9), 622-633. https://doi.org/10.1111/jasp.12280

Jost, N. (2018). Facilitating Discussion in the Japanese
University EFL Classroom. Department of
Tourism and Transnational Studies Dokkyo
University Encounters, 6, 2018, 51-72.

Karas, M. & Faez, F. (2020). Communicative language
teaching and silence: Chinese (pre-service)
teachers’ perspectives. In J. King & S. Harumi
(Eds.), East Asian perspectives on silence in English
language education (pp. 105-122). Multilingual
Matters.

King, J. (2014) Fear of the true self: Social anxiety
and the silent behaviour of Japanese learners of
English. In K. Csizér and M. Magid (eds) The
Impact of Self-concept on Language Learning (pp.
232-249). Bristol: Multilingual Matters.

King, J., & Harumi, S. (Eds.). (2020). East Asian
perspectives on silence in English language
education (Vol. 6, Psychology of language learning
and teaching). Multilingual Matters.

Masutani, Y. (2021). The foreign language anxiety of
Japanese EFL learners: Focusing on anxiety
when speaking English. LET Kansai Chapter
Collected Papers, 19, 1-14. https://doi.org/10.509
24/letkansai.19.0 1

McLaughlin, M. (2015). Using content scaffolding to
improve discussion flow. New Directions in
Teaching and Learning English Discussion, 3, 134-
141. http://id.ndl.go.jp/bib/026342405

80

Mitchell, C. (2017). Language education pressures in
Japanese high schools. JALT Shiken, 21, 1-11.

Nakamura, S. (2018). How I see it: An exploratory
study on attributions and emotions in L2
learning. Studies in Second Language Learning and
Teaching, 8(3), 553-574. https://doi.org/10.14746/
ssllt.2018.8.3.2

Nishida, R. (2013). The L2 ideal self, intrinsic/
extrinsic motivation, international posture,
willingness to communicate and Can-Do among
Japanese university learners of English. Language
Education and Technology, 50, 43-67. https://doi.
org/10.24539/1et.50.0 43

Pae, T. (2007). Why do they want to learn English? A
self-determination theory perspective. English
Teaching, 62(2), 177-191. https://doi.org/10.15858/
engtea.62.2.200706.177

Papi, M., & Teimouri, Y. (2014). Language Learner
Motivational Types: A cluster Analysis Study.
The Modern Language Journal, 64(3), 493-525.
https://doi.org/10.1111/1ang.12065

Peng, J.-E. (2020). Willing silence and silent
willingness to communicate (WTC) in the
Chinese EFL classroom: A dynamic systems
perspective. In J. King & S. Harumi (Eds.), East
Asian perspectives on silence in English language
education (pp. 143-165). Multilingual Matters.
https://doi.org/10.21832/9781788926775-013

Reesor, M. (2003). Japanese attitudes to English:
Towards an explanation of poor performance.
NUCB Journal of Language Culture and
Communication, 5(2), 57-65.

Reeve, J. (2018). Understanding motivation and emotion
(7th ed). John Wiley & Sons, Inc.

Saito, K., Dewaele, J.-M., Abe, M., & In'nami, Y.
(2018). Motivation, emotion, learning experience
and second language comprehensibility
development in classroom settings: A cross-
sectional and longitudinal study. Language
Learning, 68(3), 709-743. https://doi.org/10.1111/
lang.12297

Saldana, J. (2013). The coding manual for qualitative
researchers (2nd ed.). Sage Publications.

Samuell, C. (2021). Learner attitudes towards English:
Considering the Japanese context. Hannan
Ronshii Shakai Kagakuhen [Hannan Ronshu Social
Science Edition], 57(1), 21-33.



Motivation, Silence, and Emotions of Low-Proficiency English Learners in Japan (Joe Hardy & Rapunzel Ordofio Tomacder)

Smith, L. & King, J. (2018). Silence in the foreign
language classroom: The emotional challenges
for L2 teachers. In J. D. D. Martinez Agudo (Ed.),
Emotions in second language teaching: Theory,
research and teacher education (pp. 323-339).
Springer. https://doi.org/10.1007/978-3-319-75438-
318

Suzuki, S. (2017). Emerged challenges for English
education in Japan: The emotional baggage of
language learners. Apples - Journal of Applied
Language Studies, 11(1), 5-11. https://doi.org/10.
17011/apples/urn.201702061368

Taguchi, N. (2009). Pragmatic competence in
Japanese as a second language: An introduction.
In N. Taguchi (Ed.), Pragmatic Competence (pp.
1-18). https://doi.org/10.1515/9783110218558.1

Tsuchiya, M. (2006). Profiling of lower achievement
English learners at college in terms of
demotivating factors. Annual Review of English
Language Education in Japan, 17, 171-180.

Ushioda, E. (2013). Motivation in second language
acquisition. Oxford University Press.

Wilkins, S. (2019). Student attitudes and speaking
assessment. The Bulletin of International Education
Center Tokai University, 1(1), 23-42. https://doi.
org/10.18995/24347337.1-1.23

Yamashita, T., Smith, T. J., Sahoo, S., & Cummins, P.
A. (2022). Motivation to learn by age, education,
and literacy skills among working-age adults in
the United States. Large-scale Assessments in
Education, 10(1), Article 1. https:/doi.org/10.1186/
$40536-022-00119-7

81



Motivation, Silence, and Emotions of Low-Proficiency English Learners in Japan (Joe Hardy & Rapunzel Ordofio Tomacder)

Appendix A

Presentation Discussion Test (PDT) Scaffolding Materials
The Presentation Discussion Test (PDT) is implemented in various steps including learning the Answer Add
Ask (AAA) technique (Haga, 2018), choosing the appropriate topic, generating a mind map, writing the script, and
creating presentation slides. Examples of these materials are included below.

Step 1: Answer-Add-Ask (AAA)

LPEFC - AAA Activity
. ;snhetdz?

Pair Conversation (First)

Practice a conversation with a partner using the following
questions. Can you speak for 1 minute in English?

1) What is your favorite food?
2) What is your favorite sport?
3) Do you have any pets?

Level 2 - Asking Questions
Level 1:
1) (Take a card)... Do you like sushi? 1) (Take a card)... Do you like sushi?
2) My favorite is salmon . 2) My favorite is salmon sushi. (Add)
sushi. (Add)
1) But, | like tuna sushi the
best! (Add)
2) (Take a card)... What is your favorite sport? 2) (Take a card)... What is your favorite sport?
3) But. | don't ‘ 3)
play soccer. (Add) X (Add)
2)

But, | don't play soccer.

Level 2: Add,

Do you like sushi? 1) (Take a card)... Do you like sushi?

. ) ? :
What is your favorite sport? My favorite is salmon

2)
What country do you want to visit? sushi. (Add)
Do you have any pets?
1)
Because it is cheap! (Add)
2) (Take a card)... What is your favorite sport?
Which do you like the most, winter or summer? B8 But, | don't

Do you like to cook? play soccer. (Add)

What is your favorite anime?

Do you want to get married?

Do you study every day? But, | like watching

2)
sport. (Add)
3) (Take a card)

What music do you like?

Pair Conversation (Second) Level 3:

Practice a conversation with a partner using the following

2 . 5 " 1) (Take a card)... Do you like sushi?
questions. Can you speak for 1 minute in English? Ml

My favorite is salmon sushi. (Add)

1) What is your favorite food?
Becolieait = cho ol (Add)

2) What is your favorite sport?
1also drink a lot of green tea. (Add)
3) Do you have any pets?
Ilike milk tea (add).

But | want to drink more water because it's

)
healthy. (Add)
1) Because it tastes bitter. (Add)

Pair Conversation (Last)

Practice a conversation with a partner using the following
questions. Can you speak for 1 minute in English?

1) What is your favorite food?
2) What is your favorite sport?
3) Do you have any pets?
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Step 1.1: AAA Question Card Examples

Do you like sushi?

What is your favorite sport?

What country do you want
to visit?

Do you have any pets?

What is your favorite
anime?

Do you want to get
married?

Which do you like the most,
winter or summer?

Do you like to cook?

Do you study every day?

What music do you like?
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9N

IAAA - Ask: Follow-up Questions

Step 1.2: AAA Follow-up Question Worksheet

Task 1: Work in groups, what is the theme for each of the question?

Task 2: What follow-up question ideas can you think of? (2 from each group!)

Questions Theme Follow-up Question Ideas

1. Do you like sushi? Sushi ; Which sushi restaurant is the best?

2. What is your favorite sport?

3. What country do you want to
visit? |

4. Do yod have any pets?

5. What is your favorite anime?

6. Do you wan?tb}et married? |

7. Which do you like the most,
winter or summer?

8. Do ybd like to cook?
9. Do you study every day?

~ 10. What music dro”you like?
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Step 2: Example Topics

LP EFC Discussion Presentation (Example Topics)

Decide on a conversation topic for your presentation. The presentation should be around 3-5
minutes long, so choose a topic you are interested in as it will make speaking about it
easier! There should be atleast 10 slides to the presentation.

The presentation should be like a conversation between two friends, rather than a formal
presentation. 7' L ¥ 7 — a ik, AL TV F—a Tk
2L, EA2 NOQBDE D L b DO THLHLERHY £,

ANY topic is okay! But, here are some topic ideas to think about! &

Unit 2: Countries

@ Discuss where you want to go on a vacation in Japan or overseas.
BEOHATHRBICHTELVBFREELS S,

@ Introduce discuss the good and bad points of popular travel destinations in Japan/The
World. BEPERDARRKTEORVE, BLESERENT S,

@ Create a travel itinerary and discuss what you want to do there (a few locations with
places to visit or activities to do). IKITEBR ML, ToTEELAVHYEELS S (B
NEBHFOTI7TFAETABDIBHEVL2HHILSB) ,

@ Compare the countryside and the city in same country, discuss the good and bad
pointsof iving there. BB OBR EVBREHLRL, TILBCILORVEZBVSEE
L&,

Unit 1: Introductions

@ Discuss what you did over golden week. (Where, who, when, why?) I —A-F 7 4 —
2BELEDEZELE). (T, BY v, 4¥?)

@ Discuss in detail your favorite sports / music / TV shows, why should your classmates
trythem,100? HLDFELRAR—Y, HEE FLERBILEOVLTHLLELTE
2,

Wildcard: Any Topic (Please ask me first!)

® Tourofafamoustown 14 7R201T o> THEWVETZ RN TS

@ Aboutthe environment B ZAMSEIZ OV T !

® Yourfavoriteanimal HODFXLREHEZELIL@NT TS

Example Grammar Points for Presentations

© COUNTRIES
Lessona
~ Be  Adjective

PN T C s 0 \cl are words that describe
o Toras b =" The penguins are  cute. Rowns. e

w (Thoym o P Camival is  funandioud.  Use and 10 join two adjectives.
Wew 50 TN e They e e & e S i » T st

ot (st b Lorsion ¢ of ber kel Une  + 8 place. ‘. . 2 l J— O

| B Une i hoes o m popuar place. Adjactives can come bedore nouns.

* i Py e——, There are big stadiums.  USe & or an betore singuiar nouns.
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Step 3: Generating a Mind Map

>
Discussion Presentation (Mind Map Structure)

Stage 1 - Decide on a topic for your discussion! 7 4 AW v ¥ a DT —vE&FHD !

Write as much interesting information as you can about your topic! What information do you
want to share with everyone? H 2D b E 2 ZIZ25WT, TEXSHEITEL ORBEFE VN
HMEBXIELL | BAREFALEWVINRIRFI TN ?

_—
—

Now create questions to ask about your interesting information. What questions can you ask,
to allow you to share this information with everyone? Tix, &2 OBBEEVLRIZHOW
THEMT 2 -bORMEESTH LS, FAREMZ TN, —OWBREZALRE
HTEDEAIM?
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Step 4: Writing the Script (Student Examples)
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Step 5: Creating Presentation Slides (Student Examples)

Eiffrl Tower!ﬁ

Venus de Milo

Louvre
Museum |

How to get to Mont Saint-Michel
station bus

| Ominutes
11

to our presentation!

g

Top destinations
in France

Thank you for listening |
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Question 1:
What prefecture do you currntly live in?
20 FOEIS
@ Chiba
@ Saitana
® Tokyo
@ Ibaraki
@ China
Question 2: Question 3:
Which region do you want to visit now? Which do you think in the highesk population ?
20 HFDEIS 20 fFDEIE
@ Hokkaido Tohoku region @ Sapporo
@ Kanto Chubu region @ Sendai
@ Kinki Okinawa region @ Hiroshima
@ Chugoku Shikoku Kyushu region @ Fukuoka

Thank you
for listening

+ Do you have any question ?
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Step 6: Presentation and Evaluation (PDT Rubric)

LP EFC Presentation Rubric
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Below average- 1

Good -3

Excellent -5

51

52

Introduction

The presenter did
not give a clear
introduction to the
presentation topic.

The presenter gave
a clear
introduction, but
some information
remained vague.

The presenter

gave a concise

introduction to
the topic.

Content &
Language

(3x Grammar
Points)

Presenter failed to
utilise target
sentences and
grammar in
presentation.

Presenter used at
least two target
sentences and
grammar points.

Presenter used
three or more
target sentences
that supported the
topic.

Questions (5x -

The presenter did

The presenter

The presenter

Answer, Add, not attempt any attempted some included at least

Ask) questions. question with five clear
reasonable success. | questions.

Conclusion Presenter didn't Some attempt was | Presenter did well

attempt to give a

made to make a

to conclude on a

clear ending to the | conclusion. strong point.
presentation.
Organisation & | Slide design poor Well-designed Clear effort put

Design

and structure hard
to follow.

slides, presentation
clear to follow.

into slide design,
and presentation
easy to follow and
concise.

Presentation

Lack of eye contact,

Some eye contact,

Good eye contact,

delivery poor voice volume, | good voice volume, | good voice
limited gestures or | some appropriate | volume, natural
movement. gestures and gestures and
movement. movement,
Originality No attempt to Some attempt Clear unigue
provide original made to make information that
information. presentation strays away from
unigue/original. template, has a
personal touch.
Overall Unenthusiastic, Somewhat Enthusiastic, held
effectiveness didn’t attempt to enthusiastic, kept audience
gain audience audience attention | attention, purpose
attention. for the most part. of presentation

achieved.

Japanese usage

Used Japanese twice
or more during
presentation.

Used Japanese
once.

No Japanese.
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The English majors’ language skills were evaluated using discussion tests (DT), which were administered 3-4

Appendix B

Discussion Test Rubric

times a semester. The rubric measured their discussion skills.

Group Number:

Date:

EFC Discussion Test 1 - Assessment Form (Teacher Copy)

Name: Name:
MNotes: Notes:
Speaking Turns -
ooono __ 14 Speaking Tumns
oooo __ /4
Discussion Skills
Questions Statements Discussion Skills
O0O0O0or OOOOo0OP __ /8 Questions Statements
Follow-Up Qs Reactions 000Docr OODOOQe /8
ooo /s oooo /4 Follow-Up Qs Reactions
greelDisagree ooo _ y: |OO00O0O_ /4
oono —/4 Agree / Disagree
Japanese (-) Checking Und. oooo /4
googd__/«jo0g _ /3 Japanese (-) Checking Und.
Final Score: ___ /30 oooo__s4 |O000 _ /3
Final Score: ___ /30
Name: Name:
Notes: Notes:
Speaking Tumns Speaking Turns
oooo __ /4 oooo __ /4
Questions Statements Questions Statements
O000cr OOOOgQr _ /8 O000cr OOOQOcgr _ /8
Follow-Up Qs Reactions Follow-Up Qs Reactions
ooo _ (3 |O0000O_ /4 ooo _ (3 |OO00O0O_ /4
Agree / Disagree Agree / Disagree
oooo __ /4 oooo __ /4
Japanese () Checking Und. Japanese (-) Checking Und.
oooo__ 4 (OO0 _ /3 oooo__ /4 |O00 _ /3

Final Score: ___ /30

Final Score: ___ /30
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Appendix C

Discussion Test Skills
The DTs measured how well students performed discussion skills taught and practiced in class. These skills
include asking questions, stating their opinions, giving reasons and examples, asking follow-up questions, and
agreeing or disagreeing.

FC Discussion Skills

Discussion Skills (Test 1)
Questions (4 total — more is best!) Statements (4 total — more is best!)

| Opinion Q: Opinion:

| What do you think? &9 9 ? I think that... #Al%..8 5

| How aboutyou? H %712 &) TIH ? In my opinion..FAD ¥ 2 Tii....
| Doyou feel the same? H 7 7= % 9 £ 342
Do you have a different opinion? 3 9 B fLIzH ) £

B

[ Discussion Skills (Test 2)

* Reason Q: Reason:

Why do you think so? 2% 5 89 DTTH» ? Because...”x 7% ...

Do you have a reason why? £ D ? Since... =% ...
| Howso? &) LTTTH? ‘
What made you think that? &% ) B> 72D C¥

| 2?2 ‘
i Discussion Skills (Test 3)
Example Q: Example:
Do you have an example? i3 ) 3% ? | Such as...fl Z (...
For instance? ] 2. (X ? For instance...f7] Z (...
Can you think of an example? W47 5 Hi3H Y %
T2 |

Follow-up Questions (3 or more!)
Listen to your groups answers and make a question | Agreeing / Disagreeing (4 or more!)

based on the new information they share. : ' Agree:
| How often do you...? ¥ @ { LW OHRIFET... ? | 1think so, too! fA%H % 9 9 !
| Have you ever..? $ 772134 % ... ? || Me, too! % A !
| Doyou.? BAT:1E...? | lagree R
| Canyou.? TX 3D ? | Disagree:

| Noway! LA TCH W !
I don’t think so. fAlZ % 9 12 b w,
| | Are you sure? A4 > ?
| That doesn’t sound right. ZhigEshLnE R,

|2 $L..?
| When...2 \W2,..?
| Who...? #25... ?
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Appendix D

Backchanneling Techniques
In the EMA class, backchanneling techniques were introduced before DT2. These techniques helped to

reduce students’ silence.

Backchanneling — Reactions

Why should you use reactions?

- It helps the conversation keep going.
- It shows you are actively listening to your conversation partner.
- It gives you time to think.

Reactions (Choose 4 to use!)

) A Yeah, uh, mhm, yep
Z 73 That's right, that's true, that’s it, yeah, I think so
== bTe For real? Are you sure? Is it? Seriously?
FAED really? Are you kidding me? Are you joking?
srere® (Yeah .. cyeah.. .. . yeah.... (not too fast)
33FE | see, | got you, | got it
) (are you) kidding me? No way!
Z what?, huh?
=L Good, certainly, precisely, exactly, yeah, |
agree

sel=d i Oh my god, that’s crazy, that’s terrible,
e des @) Isn’t it? | know, right? Yeah, that's right!

You know what = Sorry, | don’t What did you I mean...

I mean understand. say?
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Appendix E

Analysis of Silence
Data from each class was organised into 100% stacked bar charts and labelled according to their level of
tolerability.

DT1 EMA

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

SILENCE VS COMMUNICATION

GROUP

=TOLERABLE LINTOLERABLE =AWKWARD :TOTAL COMM

DT2 EMA

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

SILENCE VS COMMUNICATION

GROUPS

=TOLERABLE ~#INTOLERABLE w=AWKWARD ::TOTAL COMM
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DT3 EMA

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%
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=TOLERABLE ~rINTOLERABLE wAWKWARD #TOTAL COMM

DT4 EMA
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90%
80%
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SILENCE VS COMMUNICATION

10%
0%

=TOLERABLE rINTOLERABLE wAWKWARD ::TOTAL COMM

95



Motivation, Silence, and Emotions of Low-Proficiency English Learners in Japan (Joe Hardy & Rapunzel Ordoiio Tomacder)

DT1 EMB

100%
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DT3 EMB
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DT1 NEMA
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DT1 NEMC
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